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Abstract

This qualitative study examines how funding status mediates doctoral students’
perceptions and experiences of mandatory publication requirements in Russia,
by comparing funded and self-funded doctoral students at a selective research-
intensive university. Through 19 in-depth interviews, the research explores this
understudied area. Although publication requirements were initially introduced
to develop research skills, these institutional demands now function primar-
ily to enhance university visibility, creating pressures that are strongly medi-
ated by doctoral students’ financial circumstances. The study initially aimed to
explore how funding shapes doctoral experiences more broadly. However, as
the interviews progressed, participants consistently redirected the discussion
toward publication experiences, revealing publication as the primary site where
funding disparities are most acutely experienced. This emergent theme subse-
quently shaped the study’s analytical focus. The findings reveal a clear divide
in experiences shaped by funding status. Funded doctoral students, despite re-
ceiving material support, describe intense psychological pressure and tensions
between substantive dissertation work and institutional compliance demands.
By contrast, self-funded doctoral students face persistent struggles for time and
resources, as the necessity of external employment severely limits their ability
to engage in both publication activities and dissertation writing. Drawing on
Bourdieu’s theory of practice, the analysis conceptualises funding as a form of
economic capital that shapes doctoral students’ positions within the academic
field. Institutional support systems should therefore attend not only to funding
levels but also to the broader material conditions of doctoral students’ lives, rec-
ognising that self-funded doctoral students require qualitatively distinct forms
of support rather than simply greater quantities of existing support mechanisms.

Keywords: doctoral education in Russia; academic publishing; publication re-

quirements; financial support; funding status; inequality; Bourdieu; capital con-
version.

129



Journal of Economic Sociology. Vol. 27. No 3. May 2026 www.ecsoc.hse.ru

Introduction

According to the 2023 Science and Technology Indicators in the Russian Federation prepared by the Institute
for Statistical Studies and Economics of Knowledge at HSE University (ISSEK HSE) [Gohberg et al. 2025],
14,146 individuals graduated from doctoral programmes in Russia, of whom only 11.2% (1,584 graduates)
defended their dissertations, while the remaining 88.8% completed their programmes without defending a
dissertation. This figure represents little improvement compared with 2021, when only 10.5% (1,500 out of
14,326 doctoral graduates) defended their dissertations, while the remaining 89.5% graduated without defend-
ing their dissertation [Vlasova et al. 2023]. This low dissertation completion rate raises concerns about the ef-
fectiveness of doctoral education in Russia and the potential implications for the country’s research output and
academic workforce. Based on ISSEK HSE statistics, doctoral enrollment in Russia totalled 90,156 students
in 2021 and 121,555 in 2023 [Vlasova et al. 2023; Gohberg et al. 2025]. The substantial gap between enroll-
ment and completion in Russian doctoral programmes, as several studies suggest [Bekova, Dzhafarova 2019;
Bekova 2021; Terentev, Bekova, Maloshonok 2021] may reflect multiple factors ranging from inadequate
research and supervisory support to financial constraints, which force doctoral students to prioritise paid em-
ployment over doctoral commitments.

Despite increasing doctoral attrition rates, state regulation of doctoral education in Russia has become increas-
ingly stringent with stricter requirements concerning both dissertation quality and publication output [Bed-
nyi, Mironos, Rybakov 2019; Terentev, Bednyi 2020; Bekova 2021; Egorov 2022; Alfimtsev, Bagdasaryan,
Sakulin 2024]. In 2022, doctoral education in Russia was reformed through a shift from an academically
oriented model to a research-focused model' defined by the Federal State Requirements (in Russian: ®I'T-
21), accompanied by nine amendments to the Regulations on Awarding Academic Degrees? [Alfimtsev, Bag-
dasaryan, Sakulin 2024; Egorov 2022]. Following this reform, doctoral students became required to (a) pass
compulsory candidature exams, (b) publish a specified number of peer-reviewed journal articles (a minimum
of three articles on the topic of their dissertation research), and (c) complete mandatory teaching and research
assistantships. However, the requirement to publish multiple scholarly articles in reputable journals while
simultaneously conducting dissertation research, undertaking teaching and research assistantships, and writ-
ing dissertations creates substantial pressure [Terentev, Bekova, Maloshonok 2021; Alfimtsev, Bagdasaryan,
Sakulin 2024].

Financial pressures constitute an additional challenge for doctoral students. Studies by Bekova [2021] and
by Terentev, Bekova, Maloshonok [2021] indicate that nearly half of doctoral students’ paid employment is
unrelated to their dissertation research, which often negatively affects research productivity and fulfilment of
programme requirements. Survey data from Terentev, Bekova, Maloshonok [2021] further reveal substantial
difficulties associated with mandatory academic publishing, with more than half of respondents (54%) report-
ing difficulties publishing research directly related to their dissertation topics. However, these studies do not
examine how publication experiences vary according to doctoral students’ funding status, particularly in con-
texts where some doctoral students receive additional funding while others do not. Such disparities in access
to financial support may produce markedly different publication experiences.

The research presented in this article emerged from a broader inquiry into how funding status shapes doctoral
students’ experiences within doctoral programmes. The study initially aimed to explore the perceived advan-
tages and challenges experienced by funded and self-funded doctoral students, and to examine how unequal

' Federal State Requirements for the Structure of Programs for Training Research and Teaching Staff in Postgraduate Studies,

approved by Order No. 951 of the Ministry of Science and Higher Education of the Russian Federation. 2021. October 20. Available
at: http://publication.pravo.gov.ru/Document/View/0001202111230037?index=8 (accessed 14 May 2025) (in Russian).

Regulations on Awarding Academic Degrees, approved by Decree No. 842 of the Government of the Russian Federation. 2013.
24 September. Available at: http://government.ru/docs/all/88745/ (accessed 14 May 2025) (in Russian).
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access to financial support influenced progress toward degree completion. Semi-structured interviews, given
their flexibility in pursuing unexpected yet relevant topics [Kallio et al. 2016], proved particularly well suited
to this exploratory purpose.

As the data collection progressed, however, a clear pattern began to emerge. Although participants discussed
multiple aspects of doctoral life, including coursework, supervision, teaching responsibilities, personal cir-
cumstances, the longest, most emotionally charged, and analytically rich discussions consistently centered on
publication requirements. Both funded and self-funded doctoral students described publication pressure as the
most demanding aspect of their programmes. However, the ways in which they experienced this pressure, the
strategies they developed to navigate it, and the resources available to them differed significantly according
to funding status. It became apparent that publication was not merely one topic among many but rather the
principal arena in which the consequences of funding disparities were enacted.

This insight prompted a refinement of the study’s analytical focus. Rather than examining all dimensions of
doctoral experience, the analysis concentrates specifically on how funding status shapes doctoral students’
perceptions and experiences of institutional publication requirements. This narrower focus enables deeper
engagement with the themes prioritised by participants themselves, while preserving the comparative per-
spective between funded and self-funded doctoral students that remains central to the study. Accordingly,
the following research question and objectives reflect this refined focus. This study addresses the following
research question: “How do funded and self-funded doctoral students in Russia differ in their perceptions and
experiences of institutional publication requirements and their role in facilitating or impeding timely doctoral
completion?”

Three objectives guide this study. The first is to review existing literature on the ways publication require-
ments may facilitate or hinder timely degree completion, while identifying the gap in research on the Russian
doctoral context. The second is to examine doctoral students’ self-reported perceptions and experiences of
how institutional publication demands are shaped by their funding status, and how these experiences influence
progress toward dissertation completion. The third objective is to synthesise the findings in order to deepen
understanding of how financial status shapes doctoral students’ engagement with publication requirements.
The following literature review addresses the first objective by examining the global publish-or-perish culture
before turning to the Russian context and the role of financial capital.

Literature Review

The persistent gap in doctoral completion rates in Russia [Bekova, Dzhafarova 2019; Bekova 2021; Terentev,
Bekova, Maloshonok 2021], despite standardised institutional publication requirements, raises a fundamental
question: why some doctoral students successfully navigate these demands while others struggle to do so?
This study draws on Pierre Bourdieu’s Theory of Practice [1977], a sociological framework explaining how
structural inequalities shape individual trajectories within competitive social fields.

Bourdieu’s concepts of field, capital, and habitus provide a useful analytical lens for understanding why doc-
toral students facing the same institutional publication requirements may experience these demands differ-
ently and achieve different outcomes, and why funding status becomes a critical axis of inequality. Within this
theoretical framework, the Russian doctoral education system constitutes the relevant field characterised by
specific entry rules (e.g., admission to doctoral programmes), evaluation norms (such as mandatory periodic
attestation and publication requirements), and authorities that define academic legitimacy and success (includ-
ing supervisors, dissertation committees, and the Higher Attestation Commission). Within this field, publica-
tion functions as a formal institutional requirement imposed on all doctoral students.
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Bourdieu [1977] identifies several forms of capital (resources) that confer power and shape individuals’ posi-
tions within a field: including economic, cultural, social, and symbolic capital. Importantly, these forms of
capital mutually convertible. For example, economic capital, such as doctoral students’ funding may be trans-
formed into cultural capital by creating time for research and writing and into social capital through confer-
ence participation and network-building. Similarly, cultural capital in the form of publications may later be
converted into symbolic capital, including academic credentials and positions [Padmalochanan 2025]. How-
ever, such conversion processes are neither automatic nor equally accessible. The ability to convert one form
of capital into another depends on an individual’s position within the field and access to resources enabling
such conversion. This study therefore explores whether funding status, as a form of economic capital, func-
tions as the foundational resource shaping doctoral students’ ability to acquire the cultural and social capital
necessary for producing publications, and ultimately to convert these publications into the symbolic capital
associated with the PhD degree itself (see Fig. 1).

ECONOMIC CAPITAL (Funding Status of doctoral students)

1

Enables / Constrains Access to:

— CULTURAL CAPITAL (Time, Knowledge, Skills)
— SOCIAL CAPITAL (Networks, Mentorship, Co-authorship)

v

Leads to Publication Outputs

v

Converted to SYMBOLIC CAPITAL (PhD Degree)

Fig. 1. Conceptual Model of Capital Conversion within the Doctoral Field

Drawing on Bourdieu’s framework [1977], the literature review proceeds in three stages. First, it examines the
global “publish or perish” culture and its implications for doctoral students. Second, it situates these pressures
within the specific institutional context of Russian doctoral education. Finally, it considers financial uncer-
tainty as a key factor shaping doctoral students’ publication experiences.

The “Publish or Perish” Culture in Academia and Its Implications for Doctoral Students

The concept of “publish or perish” refers to the pervasive pressure placed on researchers and academics to
continuously produce scholarly publications in order to advance their careers and secure positions within the
academic hierarchy [Lawrence 2002; McGrail, Rickard, Jones 2006; Lariviere, Costas 2016; Bello, Azubuike,
Akande 2023; Mertkan et al. 2025]. According to Marson and Ferris [2023], this culture has shaped academia
for nearly a century, becoming deeply embedded in higher education and influencing research priorities, in-
stitutional reputation, and academic careers, including doctoral education. The term originated in the early
twentieth century, with some sources attributing its first use to H. J. Coolidge in 1932 [Rawat, Meena 2014,
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since then, and it has functioned as a metric for evaluating scholarly merit through both the quantity and qual-
ity of publications.

For doctoral students, engagement with the “publish or perish” culture carries both opportunities and challeng-
es. On the one hand, early publication activity may provide substantial advantages. Publishing in peer-reviewed
journals before graduation allows doctoral students to develop research and academic writing skills, establish
a scholarly identity, and to contribute to disciplinary debates within their fields [De Rond, Miller 2005; Ka-
mler 2008; Wang et al. 2025]. Publication activity also enhances competitiveness for postdoctoral positions,
academic appointments, and research funding [Lariviére 2012; Pickering, Byrne 2013; Horta, Santos 2016;
Mertkan et al. 2025]. In addition, publication creates opportunities for collaboration with established scholars,
thereby expanding professional networks and fostering interdisciplinary innovation [Robins, Kanowski 2008;
Lariviere, Costas 2016].

For these reasons, many universities actively encourage—and in some cases require—doctoral students to
publish before graduation. Student publications directly contribute to institutional research output, thereby
enhancing university visibility and prestige within the global academic field [Lawrence 2002; Larivicre 2012;
Lariviere, Costas 2016]. A strong publication profile may also attract leading faculty members, competitive
research funding, and high-achieving students seeking academically rigorous environments [Horta, Li 2023;
Mason, Frick 2022].

However, the scholarly literature increasingly recognises that the capacity to meet publication demands is
unevenly distributed among doctoral students. Although publication pressure is widespread across academia,
doctoral students’ ability to produce publications is shaped by structural factors extending beyond individual
motivation or talent. Doctoral students balancing research with paid employment, particularly employment
unrelated to dissertation research, encounter substantial barriers to publication productivity [Bekova 2021;
Terentev, Bekova, Maloshonok 2021]. Time scarcity [Cano, Alamino 2025; Kumar et al. 2025], cognitive ex-
haustion associated with multiple competing demands [Bekova 2021], and limited capacity to absorb lengthy
and uncertain publication timelines without institutional support all constrain doctoral studentsy ability to
publish [Kamler 2008; Mertkan et al. 2025]. These findings suggest that publish-or-perish requirements, al-
though framed as neutral academic standards, operate in practice within an uneven institutional landscape in
which doctoral students’ financial circumstances fundamentally shape publishing opportunities and outcomes.
This observation highlights the need for research that moves beyond documenting institutional publication
pressures toward systematically examining how economic capital shapes doctoral students’ engagement with
publication requirements.

The present study addresses this issue by examining how funding status shapes Russian doctoral students’ en-
gagement with publication requirements. Before turning to this analysis, however, it is necessary to consider
the institutional context in which these pressures operate. The following section examines the distinctive fea-
tures of doctoral education and publication requirements in Russia, where state oversight, recent reforms, and
widespread financial precarity create a distinctive institutional field for doctoral publishing.

Contextual Characteristics of Doctoral Education and Publication Requirements in Russia
In Russia, the authority to award doctoral degrees is vested in the state’s Higher Attestation Commission

(HAC)?, regardless of whether doctoral programmes are delivered by universities or research institutes [Kob-
zar, Roshchin 2020; Terentev, Bekova, Maloshonok 2021]. Doctoral education is therefore centrally regulated

3 The Higher Attestation Commission under the Ministry of Science and Higher Education of the Russian Federation was

established for the purpose of ensuring state scientific certification. Available at: https://vak.minobrnauki.gov.ru/about#tab=
tab:polojenie~ (accessed 14 May 2026) (in Russian).
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and subsidised by the Russian state, with universities operating within a nationally standardised framework.
To qualify for dissertation defence, doctoral students must satisfy three core requirements: pass compulsory
candidature exams, complete teaching and research assistantships, and publish a specified number of peer-
reviewed journal articles to their dissertation topic [Bednyi et al. 2019; Maloshonok, Terentev 2019; Alfimt-
sev, Bagdasaryan, Sakulin 2024]. The publication requirement generally involves a minimum of three articles,
published in journals approved by the HAC, a list that includes both Russian and international journals, al-
though not all internationally recognised high-ranking journals are included [Terentev, Bednyi 2020].

Institutional competition for prestige and international visibility has further intensified the importance of pub-
lication requirements. Following the launch of the state-funded Project 5-100 initiative in 2013, Russian uni-
versities have come under increasing pressure to expand research output and improve their standing in global
university rankings [Rudenko 2020; Kuzminov, Yudkevich 2022]. Within this competitive environment, doc-
toral student publications have become an important institutional resource used to demonstrate research pro-
ductivity and enhance institutional reputation. These publications function as indicators of scientific capacity
and funding competitiveness, thereby operating as a form of institutional capital within the global academic
field [Spence 2002; Horta, Lacy 2011; Dusdal, Powell 2021].

However, doctoral students’ ability to meet these intensified publication demands is heavily constrained by
their financial circumstances. Approximately 90% of doctoral students in Russia combine full-time employ-
ment with doctoral study [Bekova, Dzhafarova 2019; Bekova 2021; Terentev, Bekova, Maloshonok 2021].
This employment is driven primarily by financial necessity rather than personal choice: the state-funded doc-
toral stipend remains extremely low, amounting to approximately 4,200 roubles (around USD 52) per month
for most doctoral students, with slightly higher stipends available in STEM disciplines [Babayeva, Malosho-
nok 2025]. This stipend falls substantially below the cost of living, forcing doctoral students to seek additional
income sources. Importantly, nearly half of doctoral students» paid employment is unrelated to dissertation
research, thereby diverting time and cognitive energy away from academic work and undermining research
productivity [Bekova 2021; Terentev, Bekova, Maloshonok 2021].

The implications for publication activity are substantial. Terentev, Bekova, Maloshonok [2021] found that
more than half of doctoral students (54%) reported serious difficulties publishing research directly related to
their dissertation topics. Although this finding points to a broader systemic problem, it obscures important
internal variation within doctoral cohorts, only a relatively small proportion of doctoral students receives ad-
ditional competitive financial support, including scholarships, grants, and paid research assistantships whereas
the majority receive no additional support. This unequal access to additional financial resources may funda-
mentally shape doctoral students» publishing experiences, yet this issue remains insufficiently explored in ex-
isting empirical research. Doctoral students receiving additional funding are better positioned to dedicate time
to research and publication activities, whereas students without such support must balance paid employment
and academic progress under conditions of limited resources. The following subsection examines this relation-
ship in greater depth, by synthesising literature on how financial capital shapes doctoral students’ engagement
with publication requirements.

Financial Capital as a Mediating Factor within the Academic Field

This subsection examines scholarly literature on doctoral student funding, exploring how economic capital or
its absence, shapes doctoral students’ ability to engage with publication demands and progress toward degree
completion. Drawing on both international [Ampaw, Jaeger 2012; Nerad 2012; 2020; Sverdlik et al. 2018; Van
Rooij et al. 2021] and Russian scholarship [Bekova, Dzhafarova 2019; Bekova 2021; Terentev, Bekova, Malo-
shonok 2021; Babayeva, Maloshonok 2025; Smirnov 2025], the section argues that funding status constitutes
not merely a background characteristic but a central determinant of doctoral students> academic trajectories.
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Doctoral student funding takes multiple forms across national contexts, including state scholarships, institu-
tional grants, research assistantships, teaching assistantships, and external fellowships [Nerad 2012; 2020].
Access to these forms of funding is rarely distributed equally. Research consistently shows that doctoral stu-
dents in STEM disciplines receive substantially greater financial support than students in the humanities and
social sciences, while doctoral students at elite institutions often have access to resources unavailable else-
where [Valero 2001; Golde 2005; Ehrenberg et al. 2007; Lariviére 2012; Horta, Santos 2016]. In Russia, these
inequalities are intensified by the extremely low base doctoral stipend which forces most doctoral students to
seek external employment, while only a relatively small minority receive competitive funding that significant-
ly alters their academic conditions [Bekova, Dzhafarova 2019; Bekova 2021; Babayeva, Maloshonok 2025].

One of the primary mechanism through which funding status shapes publication outcomes is time availability.
Doctoral students lacking adequate financial support must devote substantial time to paid employment, thereby
reducing the time available for research, writing, and engagement with publication processes. Bekova [2021]
found that nearly half employed Russian doctoral students are in positions unrelated to their dissertation re-
search. Although this employment provides financial income it contributes little to research development or
academic skill acquisition. This form of «time scarcity» produces predictable consequences: including lower
publication productivity, slower progress, and increased stress and burnout [Cano, Alamino 2025; Kumar et
al. 2025].

International research supports these findings. Doctoral students whose paid work aligns with their disserta-
tion research particularly through teaching or research assistantships tend to publish more actively and com-
plete their degrees more quickly [McGrail, Rickard, Jones 2006; Lariviere 2012; Horta, Santos 2016] because
they receive not only financial support but also integration into scholarly communities, dedicated research
time, and mentorship opportunities [ Ampaw, Jaeger 2012; Grote et al. 2021; Van Rooij et al. 2021]. By con-
trast, self-funded doctoral students often receive financial income alone, forcing them to conduct research at
the margins of already exhausting work schedules [Bekova 2021].

Beyond time scarcity, financial instability also imposes significant cognitive and emotional burdens, thereby
undermining doctoral students’ capacity to publish. Constant financial anxiety consumes cognitive resources
necessary for sustained intellectual work, making doctoral students particularly vulnerable to the uncertain-
ties of academic publishing, including lengthy review timelines, major revisions, and manuscript rejection
[Marson, Ferris 2023]. By contrast, securely funded doctoral students are often better positioned to absorb

these uncertainties, viewing them as manageable features of academic work rather than existential threats
[Padmalochanan 2025].

Research Gap

Although existing literature demonstrates the importance of funding for doctoral outcomes, important gaps
remain both conceptually and methodologically. Quantitative studies consistently demonstrate that funding
improves doctoral outcomes. Recent Russian research demonstrates that grant recipients are significantly
more likely to defend dissertations successfully and publish actively [Smirnov 2025], while international
studies similarly show that funded doctoral students outperform self-funded peers across multiple indicators
[Horta, Cattaneo, Meoli 2018]. However, despite their value, these studies leave several important questions
unresolved.

They demonstrate that funding improves doctoral outcomes, but not the mechanisms through which this oc-
curs. Little remains known about how funding shapes the lived experiences of doctoral students within the
same institutional cohorts, including how funded and self-funded doctoral students experience institutional
publication requirements, what strategies they develop in response to publication pressures, and how self-
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funded doctoral students manage publication expectations while simultaneously working to sustain them-
selves financially. Questions of perception, strategy, and meaning therefore remain insufficiently explored.

Moreover, existing studies frequently treat funding as one explanatory variable among many [Horta, Catta-
neo, Meoli 2018; Bekova 2021; Van Rooij et al. 2021; Marson, Ferris 2023], rather than as a central mecha-
nism shaping how doctoral students experience institutional requirements. In addition no qualitative study
has systematically compared the publication experiences of funded and self-funded doctoral students within a
shared institutional context. Furthermore, the Russian doctoral system has undergone substantial transforma-
tion since 2022 [Alfimtsev, Bagdasaryan, Sakulin 2024]. These reforms have altered publication requirements,
revised approved journal lists and reshaped the institutional field in which doctoral students operate. Research
conducted prior to these reforms cannot adequately capture the dynamics of the current system.

The present study addresses these gaps through in-depth qualitative interviews, by examining how funding
status shapes Russian doctoral students’ perceptions and experiences of publication requirements and how
these experiences influence progress toward timely degree completion. Rather than simply confirming that
funding matters they study seeks to understand the mechanisms through which economic capital becomes
lived experience within the Russian doctoral field.

Methodology
Design

This study employed an exploratory qualitative design to examine how funding status shapes doctoral stu-
dents’ experiences of mandatory publication requirements in Russia. This approach was selected because the
phenomenon remains insufficiently researched, particularly following the post-2022 reforms, making explor-
atory methods especially appropriate for generating rich, participant-driven data [Stebbins 2001]. Qualita-
tive methods are particularly well suited to capturing subjective meanings and interpretations [Creswell et
al. 2007; Williams, Moser 2019], allowing the study to move beyond documenting outcomes toward under-
standing how financial in(security) shapes doctoral students’ engagement with publication requirements and
ultimately influences progress toward timely degree completion.

Research Site Characteristics

This study was conducted at a research-intensive university (RIU) in Moscow, one of Russia’s most selective
and internationally recognised higher education institutions. The university is ranked among the world’s top
300 universities according to the QS World University Rankings 2024 and offers doctoral programmes across
the social sciences, humanities, arts, and STEM disciplines. Doctoral education at the RIU follows a three-to-
four-year training model equivalent to the PhD.

To qualify for dissertation defence doctoral students at the RIU must satisfy three core requirements. First,
they must pass compulsory candidate examinations. Second, they must publish at least three articles in peer-
reviewed academic journals. Third, they must complete teaching and research internships alongside course-
work supporting dissertation development.

Every doctoral student at the RIU is assigned at least one supervisor, a full-time professor or researcher af-
filiated with the university, whose expertise aligns with the student’s dissertation topic. Doctoral students
enrolled on a state-funded basis receive a monthly stipend. For most doctoral students, the stipend amounts
to approximately 4,200 roubles (around USD 52) per month, although students in STEM disciplines receive
stipends exceeding 10,000 roubles (approximately USD 123). In addition to this basic support, the RIU offers
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several competitive funding opportunities. The most desirable forms of support among doctoral students are
scholarships and grants that do not require assistantship obligations. These include an academic scholarship
0f 40,000 roubles per month and a monthly grant of 70,000 roubles for students progressing directly from the
university’s master’s programmes into doctoral study. Recipients of these awards are required to complete and
defend their dissertations within the standard doctoral programme timeframe; otherwise, they are required to
repay all funds received.

Patrticipants

Nineteen doctoral students participated in this study. Participants were selected through criterion-based purpo-
sive sampling [Miles, Huberman 1994; Campbell et al. 2020], a strategy involving the intentional selection of
participants capable of providing rich and relevant insights into the phenomenon under investigation. Eligibil-
ity criteria were intentionally broad: participants had to be full-time doctoral students currently enrolled at the
RIU irrespective of gender, age, marital status, or ethnicity.

Participants were recruited through programme-specific Telegram cohort groups. With permission from group
administrators, I posted a short recruitment message outlining the study purpose, eligibility criteria, and con-
tact details. No participation incentives were provided. Interested students contacted me directly to arrange
interviews. Purposeful sampling was subsequently used to ensure variation across funding status, disciplinary
background, and year of study.

The final sample comprised seven female (indicated as IRF) and twelve male (indicated as IRM) doctoral
students aged between 24 and 35 years. All participants were citizens of the Russian Federation. In terms of
funding status, ten participants received additional financial support from the RIU, including enhanced sti-
pends, grants, and paid assistantships in teaching, research, or administration. The remaining nine participants
received no financial support beyond the standard state stipend. Detailed demographic characteristics and
funding profiles are presented in Appendix 1.

Instrument and Data Collection

Data were collected through semi-structured interviews, a method particularly well-suited to exploring par-
ticipants’ perceptions and experiences in depth while retaining flexibility to pursue unexpected yet relevant
themes [Kallio et al. 2016]. The interview guide was initially developed around the study’s central research
question: namely, how funded and self-funded doctoral students perceive the advantages and challenges asso-
ciated with their circumstances and how unequal access to additional financial support shapes progress toward
timely degree completion.

The guide was organised into four thematic blocks. The first block included introductory questions intended to
establish rapport and invite participants to describe their pathways into doctoral study. The second block ex-
plored participants’ motivations for entering doctoral education and their initial expectations of the programme.
The third block, focused on publication experiences including participants’ engagement with publication pro-
cesses, successes, difficulties, coping strategies, and the role of supervision and institutional support. The fourth
block addressed funding and broader personal circumstances, including living arrangements, external employ-
ment, family support, and the material conditions shaping everyday life. This structure enabled the collection
of comparable information across interviews while remaining responsive to participants’ individual narratives.

As data collection progressed, it became increasingly evident that participants consistently redirected discus-

sion toward publication experiences. Regardless of funding status, doctoral students spoke most extensively
and emotionally about publication requirements, the uncertainties of peer-review, and the ways financial cir-
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cumstances shaped their ability to produce publications. This emergent emphasis prompted iterative refine-
ment of the interview guide, with increasing attention devoted to probing the relationship between funding and
publication requirements, and the specific ways material conditions enabled or constrained engagement with
this central institutional demand.

Interviews were conducted in November 2024 following ethical approval from the university’s Institutional
Ethics Board. Each interview lasted between 60 and 80 minutes and was conducted either in person or online
depending on participants’ preferences and availability. All interviews were audio-recorded with participants’
Written informed consent, which was obtained through signed consent forms before each interview. This pro-
cedure ensured that participants were fully informed about the study’s aims, their rights, and the intended use
of their data.

Data Analysis

Interview data were analysed using inductive thematic analysis [Braun, Clarke 2006; Kyngds 2020]. This
method involves identifying, analysing, and reporting patterns across qualitative data while allowing themes
to emerge from the data rather than being imposed through pre-existing theoretical categories [Vears, Gil-
lam 2022]. The analysis proceeded in several stages.

First, my principal supervisor and I independently read and re-read the interview transcripts in order to be-
come thoroughly familiar with the material, and to enhance analytical rigour through inter-coder comparison
and reflexive discussion. These codes were subsequently compared and discussed to refine the coding frame-
work and ensure consistency between researchers [Nowell et al. 2017]. Coding was conducted using Taguette,
an open-source software package for qualitative data management.

Following the initial coding stage, codes were grouped into broader conceptual categories based on recurring
patterns and relationships across interviews Appendix 2 (Table A2.1). These categories were then reviewed and
consolidated into themes that captured the most significant dimensions of participants’ experiences. Through
this iterative analytical process, six preliminary categories were refined into four overarching themes, directly
addressing the study’s central research question: “How do funded and self-funded doctoral students in Russia
differ in their perceptions and experiences of institutional publication requirements and their role in shaping
timely doctoral completion?”. The coding framework and process of thematic development are presented in
Appendix 2 (see Table A2.2).

Findings

The findings are organised around four themes emerging from the analysis. Each theme is presented with
particular attention to differences between funded and self-funded doctoral students, drawing on contextual
information regarding participants’ living conditions, employment, and support networks.

Theme 1. The Institutional Framework of Publishing

This theme captures the publication-related issues discussed most frequently across interviews. All partici-
pants, regardless of funding status, described publication requirements as a major source of pressure. How-
ever, both the nature of this pressure and the resources available to manage it differed substantially between

the two groups.

Among funded doctoral students, pressure stemmed primarily from balancing semi-annual attestation require-
ments with the sustained concentration necessary for dissertation writing. IRM 13 (IRM or IRF stands for
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Individual Reference for male or female doctoral student, see Appendix 1, Table Al1.1), a funded doctoral
student living in rented accommodation and receiving a monthly grant of 70,000 roubles described feeling
“enslaved by two demanding masters at once”:

Naturally, writing these articles requires an enormous amount of effort, to the point that it over-
shadows the dissertation itself <...> At every attestation point that is exactly what is demanded of
you: published articles <...> You find yourself beholden to two demanding masters at the same time
(IRM 13, funded).

For self-funded doctoral students, however, the pressure was more fundamental. IRF 11, who lived in univer-
sity accommodation and worked 30 hours per week as a library assistant in a research archive unrelated to her
dissertation field in history, described the challenge differently:

The biggest challenge is trying to combine paid work with writing my dissertation. And not just the
dissertation, but articles as well. Almost everyone in my cohort has one or two paid jobs, plus a grant
if they are lucky, plus something else, simply to survive. Trying to fit dissertation research into this
schedule, let alone article writing, is incredibly difficult (IRF 11, self-funded).

The institutional journal approval system intensified these difficulties for both groups, although in different
ways. Funded doctoral students, often embedded within supervisory networks and university research centers
or laboratories, could rely on supervisors’ guidance regarding journals most likely to accept their work. Self-
funded doctoral students, by contrast, were often left to navigate the publication system independently, which
increased uncertainty and frustration. IRF 19, who held teaching positions at two universities to support her-
self financially described this frustration:

What is especially absurd is that the Moscow State University Bulletin, Psychology Series is included
in the RCSI* [Russian Centre of Scientific Information] “whitelist”, yet it is not recognised by the
RIU <...> Our entire department has been fighting to get it included. We already have very few ap-
proved journals available to us (IRF 19, self-funded).

Theme 2. The Significance of Funding

The sharpest distinction between funded and self-funded doctoral students concerned the material conditions
underpinning their academic work. These conditions extended beyond university funding to encompass living
arrangements, family support, and external employment.

Funded doctoral students typically lived in university dormitories or shared apartments with other funded doc-
toral students. Several participants also described receiving additional financial support from family members,
although this emerged only gradually during extended interview discussions. IRM 9, a funded doctoral student
who additionally worked full-time outside academia reflected on what financial support made possible:

I realised that money is needed not only for reading and studying, but also for thinking and reflection,
and that this is already half the success. Sometimes I experience moments of fear, especially when [
am exhausted and it feels as though the work is poor, I am inadequate, and I will never accomplish
anything. That is the fear (IRM 9, funded).

Russian Centre of Scientific Information (in rus.: Poccuiickuii nientp HayuHoi mHbopmarmu, PITHI) founded in 2022 that
includes a list of Russian and international scientific publications used to assess scientists’ publication activity and monitor the
scientific process in Russia. Available at: https://www.rcsi.science/ (accessed 14 May 2026) (in Russian).
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This fear of failing to justify the investment made in them was echoed by other funded doctoral students.
IRM 15, a grant recipient employed at the RIU research centre, described the psychological burden associated
with this support:

You constantly feel that you must perform. The scholarship is not simply money;, it is an expectation.
Every time I sit down to write, I think about whether what I am producing is worthy of the support |
have received (IRM 15, funded).

Self-funded doctoral students are confronted with very different material realities. IRF 12, who lived in uni-
versity accommodation while working 40 hours per week as an assistant accountant at a major financial insti-
tution while pursuing her doctorate, described her daily rhythm:

I wake up at six in the morning and go straight to work. By 9 p. m., I am exhausted, but that is the only
time left for my research. Sometimes I fall asleep at my desk. Writing an article under these conditions
feels almost impossible (IRF 12, self-funded).

Funding also took the form of paid university employment rather than solely scholarships or grants. IRM 10,
a funded doctoral student in archaeology, received financial support primarily through multiple part-time uni-
versity positions, including paid research projects and semester-based teaching assignments. Despite living in
relatively inexpensive dormitory accommodation, he additionally supported himself through seasonal excava-
tion work, which was connected to his dissertation research but physically exhausting:

During the summer, I excavate. It pays, and it contributes to my research, so in that sense I am fortu-
nate. But when I return in September, I am physically exhausted. It takes weeks to get back into aca-
demic writing mode, and by then the attestation deadlines are already approaching (IRM 10, funded).

These contrasting material conditions shaped not only the amount of time available for academic work, in-
cluding publication writing and dissertation work, but also doctoral students’ cognitive and emotional capacity
for the sustained intellectual engagement required by academic writing.

Theme 3. Navigating the Publication Landscape

Participants’ accounts of the publication process revealed further divergence between funded and self-funded
doctoral students. Funded doctoral students, although frustrated by publication delays and opaque review
procedures, generally possessed strategies for navigating these uncertainties described an early manuscript
rejection that initially felt deeply disorienting:

My first article submission was rejected several times for what seemed like strange reasons. One
journal said they dos not publish theoretical articles, but when I looked through previous issues, 1
found many theoretical papers there. It was unsettling. But my supervisor helped me interpret the
feedback, and together we identified another journal (IRM 1, funded).

This access to supervisory guidance and institutional knowledge emerged as a common advantage among
funded doctoral students. IRF 17, who worked as a research assistant while living in university accommoda-
tion, described how research-centre networks facilitated publication:

When [ submitted my first article, I had colleagues who had already published in that journal. They

told me what the editors were looking for, how long the review process usually took, and what kinds of
revisions to expect. That insider knowledge made the process much less frightening (IRF 17, funded).
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Self-funded doctoral students, by contrast, were often left to navigate the publication landscape independently.
IRF 11 described how this uncertainty directly threatened scientific productivity and attestation performance
indicators:

At every attestation meeting, the main issue was whether we had managed to write the article, submit
it on time, and then survive months in complete silence. My cohort faced the same problem. Some-
times a journal remains silent for an entire year before sending a rejection letter. Without anyone to
advise you, all you can do is wait and worry (IRF 11, self-funded).

These accounts reveal a publication landscape characterised by unpredictable delays, opaque rejection prac-
tices, and a lack of constructive feedback, all of which generated frustration and uncertainty among doctoral
students.

Theme 4. Personal Trajectories and Capacities

The concept of capital conversion, central to Bourdieu’s theoretical framework, was vividly reflected in par-
ticipants’ accounts. Funded doctoral students were able to transform material security into cultural and social
capital in ways unavailable to self-funded students.

IRM 9, whose funding, employment, and family support provided a relatively stable material foundation, de-
scribed taking a deliberate and cautious approach to publication:

The work had already been done and eventually resulted in an article. The article was published
several months later than I had planned. It probably should have appeared a year earlier. But things
did not come together, and I lacked confidence in the result. Now, however, I do not regret the delay
at all, because the article turned out to be far stronger than it would have been a year earlier (IRM 9,
funded).

This ability to wait, to prioritise quality over speed represented a form of privilege unavailable to self-funded
doctoral students. IRF 11 described the opposite dynamic:

1 submitted my first article knowing it was not ready. But I needed something to present at attestation.
The reviewers rejected it, and their comments were actually useful. But I did not have enough time
to revise it properly before the next deadline, so I submitted it elsewhere, and that version also had
problems. I am still trying to produce one solid publication from work that should have been stronger
from the beginning (IRF 11, self-funded).

IRM 14, a funded doctoral student whose support came through a research assistantship supervised by his
advisor, reflected on how this employment created opportunities for social capital that directly facilitated
publication:

Publication practices in my field operate differently. In some journals, publication opportunities are
shaped by existing project collaborations because your paper includes the names of your supervisor
and other project members. When I submitted my work, the review process was still rigorous, but 1
felt confident that my paper would at least receive serious consideration. That matters when you are
an early-career researcher (IRM 14, funded).

IRF 19, lacking access to such networks, described a contrasting sense of isolation:
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1 do not know any editors. My supervisor is supportive, but very busy. When I submit an article, I am
simply another name in the queue. I have no way of knowing whether my paper will even be read, let
alone taken seriously (IRF 19, self-funded).

These contrasting accounts illustrate the central mechanism identified in this study: economic capital, in the
form of additional funding support, enables the acquisition of cultural capital (time for high-quality work) and
social capital (networks and mentorship), which together facilitate publication production, the symbolic capi-
tal necessary for degree completion. Self-funded doctoral students, lacking this foundational form of capital,
encountered barriers throughout every stage of the conversion process.

Concluding Discussion

This study sought to explore how doctoral students in Russia perceive institutional publication requirements
as either facilitators or barriers to timely degree completion, and how these perceptions differ between funded
and self-funded doctoral students. Viewed through Bourdieu’s [1977] theoretical lens, the findings reveal
not simply variation in experience but fundamentally different positions within the academic field, positions
shaped by differential access to economic capital, which either enables or constrains the acquisition of other
forms of capital.

Funding Status and Positions within the Academic Field

For funded doctoral students, economic capital provides a foundation for accumulating cultural and social
capital. They possess time, not merely chronological time, but cognitive space for sustained reading, careful
writing, and reflective revision. They are embedded in networks that provide mentorship, insider knowledge,
and opportunities for collaboration. They are able to absorb the uncertainties of publication with greater emo-
tional stability, viewing delays and rejections as normal features of academic work rather than existential
threats. Their challenge lies in managing the psychological weight of expectations attached to their funding,
the fear of failing to justify the investment made in them.

For self-funded doctoral students, by contrast, the absence of economic capital generates barriers throughout
the doctoral process. Their time is absorbed by income-generating employment, which rarely contributes to
their scholarly development. They navigate publication processes in relative isolation, without access to the
insider knowledge and mentorship routinely available to funded peers. They cannot afford to prioritise quality
over speed; they must produce something, anything, to meet attestation deadlines. The publication process,
with its inherent unpredictability, becomes not a normal part of academic life but a source of chronic stress
that compounds the precarity of their material circumstances.

These findings extend the literature on doctoral publishing by moving beyond documenting publication
pressures toward examining the mechanisms through which funding shapes experience [McGrail, Rickard,
Jones 2006; Lariviére 2012; Horta, Santos 2016; Horta, Cattaneo, Meoli 2018; Smirnov 2025]. The find-
ings support quantitative research demonstrating that funding improves doctoral outcomes [Horta, Cattaneo,
Meoli 2018; Smirnov 2025] while also revealing the processes underlying those outcomes: the conversion of
economic capital into cultural and social capital, and the differential capacity of funded and self-funded doc-
toral students to manage this conversion.

The Material Context of Academic Work

The findings demonstrate that funding status is not merely a question of receiving a scholarship or grant, rath-
er, it is embedded within a broader web of material conditions, including living arrangements, family support,
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and the character of external employment. Funded doctoral students were more likely to live in stable hous-
ing, receive additional family support, and to hold employment that aligned with their dissertation research.
By contrast, self-funded doctoral students experienced housing precarity, long commutes that consumed both
time and energy, and employment that depleted rather than supported their academic capacities.

These material conditions shaped not only how much time doctoral students had for academic work, but also
doctoral students’ cognitive and emotional capacity for sustained concentration. The concept of ‘time poverty’
[Cano, Alamino 2025; Kumar et al. 2025] captures only part of the story. Equally important is the quality of
time available, whether that time comes at the end of an exhausting workday, whether it is fragmented by com-
peting demands, or overshadowed by anxieties about rent or bills. Self-funded doctoral students in this study
experienced time that was not only scarce but also qualitatively different: time shaped by fatigue, anxiety, and
constant material insecurity.

Differential Conversion of Capital

The most theoretically significant finding emerging from this analysis concerns the differential conversion of
capital. Bourdieu’s [1977] framework conceptualises capitals as convertible, while recognising that such con-
version is neither automatic nor equally accessible to all actors within the field. This study demonstrates that
funded and self-funded doctoral students occupy fundamentally different positions in the conversion process.

Funded doctoral students begin with economic capital, which can be converted into cultural capital, including
time for high-quality academic work and social capital in the form of networks and mentorship. These forms
of capital, in turn, facilitate publication production, the symbolic capital required for degree completion. The
conversion is not frictionless; it carries psychological costs and depends upon doctoral students’ ability to
mobilise available resources. Nevertheless, the pathway itself remains available to funded doctoral students in
ways unavailable to their self-funded peers.

Self-funded doctoral students, lacking foundational economic capital, encounter barriers even to entering
this conversion process. Their time is dominated by the demands of material survival. Their opportunities to
accumulate social capital are constrained by the demands of employment. When publications are produced,
they often emerge under conditions that compromise quality, including rushed submissions, inadequate revi-
sion, and risky strategies, such as simultaneous submissions. For these students, the conversion process is not
merely difficult but structurally constrained.

This insight carries important implications for understanding the publish-or-perish imperative. What appears
from an institutional perspective as a neutral requirement that all doctoral students must publish, operates in
practice as a mechanism that rewards those already positioned favourably within the field while penalising
those disadvantaged by their material circumstances. The requirement itself is not the problem; the problem is
the unequal distribution of the resources needed to meet it.

Implications for Institutional Practice

These findings point to several implications for how universities might better support doctoral students. First,
the material conditions of doctoral students’ lives matter. Institutions that conceptualise funding simply in
terms of scholarships or stipends overlook the broader material context, including housing, family support,
and the character of external employment, all of which shape doctoral students’ capacity to engage with aca-
demic work. Understanding these conditions requires ongoing and holistic dialogue with doctoral students,
rather than reliance solely on administrative data.
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Second, the psychological burden associated with funding deserves greater institutional attention. Funded
doctoral students described anxiety about meeting expectations, fear of failing to justify the investment made
in them. Support structures that acknowledge this burden, including mentoring, peer support, and explicit
discussion of what funding requires and what it does not, could help funded doctoral students mobilise their
resources more effectively.

Third, self-funded doctoral students require qualitatively different forms of institutional support. They require
assistance in navigating publication processes without access to insider knowledge. They also require flex-
ibility in attestation deadlines that recognises both the unpredictability of publication timelines and demands
of external employment. Most importantly, institutions must recognise that the experiences of self-funded
doctoral students are not simply more difficult but qualitatively distinct, and that policies designed around the
“typical” doctoral student may systematically disadvantage those who fall outside this model.

Limitations and Future Research

This study has several limitations. First of all, the study was conducted at a single research-intensive univer-
sity in Moscow, which limits the transferability of the findings to other institutional contexts. Although the
sample was diverse in terms of funding status and disciplinary background, it may not capture the full range of
doctoral student experiences across Russia. In addition, reliance on self-reported perceptions and experiences
introduces the possibility of recall bias and social desirability bias.

Second, the distinction between funded and self-funded doctoral students in this sample was not entirely
straightforward. Recipients of additional financial support, including competitive stipends, grants, and re-
search or teaching assistantships, were often doctoral students already integrated into the institution prior to
doctoral study, and therefore more likely to possess established supervisory relationships, prior publication
experience, and access to informal academic networks. These associated advantages may independently shape
the differences observed in the study. Within the Bourdieusian framework adopted here, funding status func-
tions not only as economic capital itself, but also as an indicator of accumulated cultural and social capital.
Accordingly, the analysis treats funding status as one element within a broader configuration of resources
rather than as an isolated causal variable.

Future research should extend this inquiry in several directions. Comparative studies across institutional types,
including regional universities, specialised institutes, non-research-intensive settings, would provide greater
insight into how institutional context shapes the processes identified here. Longitudinal research following
doctoral students over time could reveal how capital conversion unfolds throughout the doctoral trajectory,
and how early disadvantages are either accumulated or mitigated over time. Most importantly, future research
pays closer attention to the material contexts of doctoral students’ lives: housing, family circumstances, the
nature and demands of external employment. These factors, often treated merely as background variables,
emerged in this study as central to understanding how funding status shapes doctoral experience.

Conclusion

Viewed through a Bourdieusian lens, this study demonstrates that Russian doctoral students’ perceptions and
experiences of publication demands are shaped not only by institutional requirements but also by their posi-
tions within an academic field structured through unequal distributions of capital. Funding status is not merely
one variable among many; rather, it constitutes the foundational resource shaping doctoral students’ ability to
acquire the cultural and social capital necessary for successful publication. For funded doctoral students, the
central challenge lies in managing the psychological weight attached to institutional support. For self-funded
doctoral students, the challenge is more fundamental: finding time, energy, and cognitive space for academic
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work while meeting the demands of material survival. Recognising this central dichotomy, universities may
begin to restructure the academic field in ways that better support all doctoral students, ensuring that the im-
perative to publish strengthens rather than undermines the cultivation of future scholars.
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Appendix 1
Table Al1.1
Interviewees’ Demographics*
No. ID Age Rrange Admission Doctoral School Funding Type of AF
Year Status
(AF™)

1 IRM 1 26-30 2022 Psychology Yes™ Teaching Assistantship
2 IRF 2 26-30 2022 Biology™ Yes™ Teaching Assistantship
3 IRM 3 26-30 2022 Mathematics™ Yes™ Academic Stipend

4 IRF 4 26-30 2022 Education No Non applicable

5 IRM 5 26-30 2022 Computer Sciences™ No Non applicable

6 IRM 6 26-30 2022 Education No Non applicable

7 IRM 7 26-30 2021 Sociology No Non applicable

8 IRM 8 26-30 2023 Mathematics™ Yes™ Academic grant

9 IRM 9 26-30 2023 Political Sciences Yes™ Academic grant

10 IRM 10 26-30 2022 History Yes™ Research Assistantship
11 IRF 11 26-30 2022 History No Non applicable

12 IRF 12 26-30 2021 Economics No Non applicable

13 IRM 13 26-30 2022 History Yes™ Academic grant

14 IRM 14 26-30 2022 Physics™ Yes™ Research assistantship
15 1IRM15 26-30 2022 Education Yes™ Academic grant

16 IRF 16 26-30 2023 Economics No Non applicable

17 IRF 17 26-30 2022 International Relations Yes™ Academic stipend
18 IRM 18 26-30 2021 Sociology No Non applicable

19 IRF 19 26-30 2022 Psychology No Non applicable

Notes:

* Interviewees’ Demographics’ ID generated as ‘Individual Reference’ followed by gender [i. e., F for female, M for male] and their
number in interviewing order. For example, IRM 1 represents interviewee with ‘Individual Reference of Male gender and first to
be interviewed’.

** Asterisks (**) in the Doctoral School column assigned to 4 years (usually in STEM fields) PhD programmes at RIU, with initially
high basic state stipend (> 10,000 roubles).

*** Asterisks (***) in the Funding status (AF) column assigned to those PhD students who receive additional funding (AF) above
to their basic state stipend. It can be either (a) 40,000 roubles monthly (Academic stipend), (b) 70,000 roubles monthly (Academic
grant, only for those who continue from Master’s programme into their PhD within the RIU), or (c) other forms of AF, such as em-
ployment in assistantship roles (research, teaching).
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Appendix 2
Codes, Categories and Themes Development Procedures
Table A2.1
Coding Development and Occurrences
No. Codes Times Appeared
1 Additional financing for publication 5
2 Approved list of journals 8
3 Barriers from publishers 9
4  Employed outside of the RU 1
5  Enjoys writing articles 1
6  Funding recipients are supported with publications 5
7  Lack of proper feedback on rejection by publishers 2
8  No previous publications 3
9  Non-recipients’ challenges with publications 5
10 Obligations with timely completion of PhD for additional funding recipients 2
11 Previous publications 11
12 Prioritises dissertation over income 1
13 Publication arrangements for attestation 12
14 Publication requirements distract from dissertation 2
15  Publication specifics in the field of study 4
16  Terms and conditions of additional funding 1
17  Writing challenges 6
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Table A2.2

Clustering of Codes, Categories and Themes Development Procedures

Themes

Categories

Codes

Theme 1: The Institutional
Framework of Publishing (strongest
theme)

Theme 2: The Significance of
Funding

Theme 3: Navigating the Publishing
Landscape

Theme 4: Personal Trajectories and
Capacities

Category 1: Institutional Publication
Mandates and Support

Category 2: Funding Structures and
Obligations

Category 3: The Impact of Funding
Status

Category 4: Publisher-Related
Hurdles

Category 5: Field-Specific and Skill-
Based Challenges

Category 6: Researcher Background
and Conflicting Demands

Publication arrangements for
attestation (12)

Approved list of journals (8)
Funding recipients are supported
with publications (5)

Additional financing for publication
©))

Terms and conditions of additional
funding (1)

Obligations with timely completion
of PhD for additional funding
recipients (2)

Non-recipients’ challenges with
publications (5)

Employed outside of the RIU (1)
Prioritises dissertation over income

(1)
Barriers from publishers (9)

Lack of proper feedback on rejection
by publishers (2)

Publication specifics in the field of
study (4)
Writing challenges (6)

Previous publications (11)

No previous publications (3)
Enjoys writing articles (1)
Publication requirements distract
from dissertation (2)
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